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Levelt(1993)

 

 

3.1  

(ERPs)

(1)

N400 (2)

(3)

(E)LAN  

(1) Mile listened to Max’s orange about war. 

(2) Yesterday he play the guitar. 

(3) Susan liked Jack’s about joke the man. 

(4)

(4a)

(4b)

(Narumi & Yokokawa, 2013)

(5)

(5a) supplied

(5b) gave

(6)

5

 

(4) a. The woman damaged by the cat was very old. 

   b. The table damaged by the cat was very old. 

(5) a. The poor mother supplied a little money ... 

   b. The poor mother gave a little money ... 

(6) a. The girl sent a little money bought a few books. 

   b. The girl written a little money bought a few 

books. 

3.2  

(WM)

WM

(RST)

 

Nakanishi & Yokokawa (2011) RST

( )

( ) (

)

 



― 7 ―

3.3  

(fluency)

 

(Shimada et al., 2105)

Versant English Test

CEFR A1 B2   

“a book” “my father”, “was reading”

(fMRI)

 

 

 

 

(imitation)

(repetition)

(experience) (exposure)

 

4.1  

(align)

   

(syntactic priming)  

(7a) (7b)

(8)

(7a) (9a) (7b) (9b)

 

(7) a. Susan brought a book to Stella. 

   b. Susan brought Stella a book. 

(8) The children showed ... 

(9) a. The children showed a picture to a man. 

   b. The children showed a man a picture. 

give [NP NP]

[NP PP]

send

give [NP PP] 

send [NP PP]

 

(Bock & Griffin, 2000 )

(implicit learning)

(Morishita & Yokokawa, 2012)

PluralPast

give

Verb

T

COMBINATION

SYNTACTIC_
CATEGORY

SYNTACTIC_
CATEGORY

T

T
T

A A A
AN

N

N N

COMBINATIONCOMBINATION COMBINATION
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NP_NP NP_PP

send  
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4.2  

(10)

(11)

 

(10) The boy that helped the girl passed the test last 

week. 

(11) The boy that the girl helped pass the test last 

week. 

   

Sakakibara & Yokokawa (2015)

 

(12) 1 2

 

(12) The man dragged the chair over to the girl. The 

teddy bear that he lifted up from the chair pleased 

her. 

(Roland et al., 2012)

 

 

 

15 Stage A: Skill Getting, Stage B: 

Skill Using, Stage C: Experience 3

Stage A 2  

 
2. Stage A  Skill Getting  

Question & Answering

Vocabulary Practice

/

 

reference books books where one can look up 
factual information, usually arranged by 
alphabet, topics, or dates 

to tend to  to be likely to or be inclined to 
diaries  daily written records of what we do, 

think or feel, usually kept private 

  

 

3 5
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2013

 KU BE-Corpus, aka KUBEC

2013, 2013,  

2014

 

 

  

2.1   

 

i.e., Introduction/Opener, Thesis Statement, 

Organizer, Topic Sentence, Supporting Sentence, 

Extender, Transitional Sentence, Closing Sentence, 

Kicker 

Structural-Functional Tag; 

S Tag  

i.e.,  (S1)  

(S2) 

S1 S2  (back- 

ground information) S2 S1 

 (example) 

Rhetorical Structure Theory (Mann, 

W.C., & Thompson, S.A. 1988) 

(Logical-Rhetorical Tag; 

L Tag)  

1 KU BE-Corpus

2
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 “Load Essay File” 

 

3 

3 
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 ELBR 
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3)  

SVG 

2

6  [Show 

Tag List]  [Output Tags in SVG Format] 

 S Tag 

 

 S Tag  L Tag  
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5

8

 (inference) 
 

 
 
 
 
 
 
 
 
 
 
 

8
 

P3  <CNTR> (counter 

argument), <PRBL> (problem statement)  P4 

 <CSSN> (concession) 

TS  (P3-S1) 

 (P3-S3) 

TS  

(inference) 8  {INFR: P3-S3, 

P3-S1} 

TS

P4-S4  <CSSN> 

 P4-S1 

 

 (300 

words) 

 

6 SVG  

9 SVG 

5
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Paragraph 1 

 [INT] (introduction) [THS] (thesis statement) 

 [BGRD] (background information) 

 "Justifica- 

tion" 
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ubiquitous ubiquity

ubique
omnipresent

ubiquitous

ICT LMS(Learning Management System)

“Dominus illuminatio mea” 27 1

“Science and Theology”

63

42

Active learning

1998 1999 2007 2008

Oxford

“Science & Theology” Tutorial

Oxford

Oxford
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 Christ 

Church College Keith Ward

20

44 Oxford

(Physical reality)

“The way we look at the world”. 

 

 

 

 

 

 

 

(Realm=kingdom)

“Things we can observe or perceive with our 

ordinary senses.”

“Things we can observe or perceive with instruments.” 

“Things we can’t observe or perceive even with the 

advancement of technologies.” 
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Oxford

“Body, Mind, Spirit, 

Soul”

3

1 27

Oxford

100%

3

20 30

4 40

50

Social Constructivism

Social Constructionism
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(collaborative learning)

iPhone

Web

LMS

Digital Storytelling

Blog Writing ICT

Course Power 

(LMS) CaLabo EX CALL System ATR 

CALL Brix Newton e-Learning TOEIC

Power Point

Active learning

TOEIC 181 3

25 8

758

OPIc

Speaking Test

Globalvoice CALL2 

25

TED Talks

iPad

TED 

Talks 10

10

100

TOEIC TOEFL

YouTub

Digital storytelling

SNS(Line & Facebook)

Line Facebook

feedback

TED(Technology  Entertainment and Design)

MOOCs(Massive Open 

Online Courses)

Cousera  The Open 

University Udacity edX Khan University 

GACCO Coursera

2000

e-Learning
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Technology Entertainment 
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TED

 
 

2.1 

1960

Dörnyei (2005) 

1960
R.Gardner

1960

2004
1990

Motivation: re-opening the research agenda
(Crooks & Schmidt, 1991)

 (Deci & Ryan, 1985, 2002) 
e.g., , 

2006; Nishida, 2013; 2013 2000

(Dörnyei, 2005) 2010
(Dynamic Systems Theory: Larsen-Freeman & 
Cameron, 2008)

 

1
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 Can-Do

 (e.g., Nishida & Yashima, 2009; 
Yashima, 2002; 2004)

EFL

 ( 2004)  
 

TED
 (Reading)

 
TED

TED 100

TED U2
1 1 25

CEO

Lean In ( )
2014 TED

TED
iPhone

 
TED

TED Talks

 TED

TED
The worlds  killer diet

Gift I ve ever survived (
) Before I die, I want to (

) TED
 Discussion Topics

 (Collaborative 
Learning Environment: CLE)

 
5 7 TED
3

8
15

CLE
 

 

2012 1 8 15

15
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Can-Do 

Speaking/Listening

Nishida, in press
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Construction of a framework for offering the TOEFL iBT® on campus 
 

Junko Takefuta (Cybermedia Center) 

 

1. Introduction 

   The phrase “global human resources” appears 

constantly nowadays; however, it has a relatively short 

history, having become widely used only over the last 

five years. The Interim Report of the Council on 

Promotion of Human Resource for Globalization 

Development defined the global human resources 

concept as comprising the following components: 

Factor 1: Linguistic and communication skills 

Factor 2: Self-direction and positiveness, 

encompassing a spirit of challenge, cooperation, 

and flexibility and a sense of responsibility and 

mission 

Factor 3: Understanding of other cultures and a sense 

of one’s identity as Japanese  

(Council on Promotion of Human Resource for 

Globalization Development, 2011, p. 9) 

In this context, foreign language proficiency is clearly 

indispensable to the global human resources concept, 

although it may be insufficient by itself. Therefore, to 

nurture these human resources, the same Interim Report 

recommended a year or more of overseas study. 

   In 2014, Osaka University was selected to participate 

in the Ministry of Education, Culture, Sports, Science 

and Technology’s (MEXT) “Top Global University 

Project.” Our university began various reform efforts, 

including increasing the number of our foreign 

researchers, exchange students, and the number of 

courses offered in English. As part of the same initiative, 

considering overseas study, the university aimed at 

doubling the percentage of students studying abroad 

from 4 percent to 8 percent by 2020. 

   Our university has concluded student exchange 

agreements with 19 schools in English-speaking 

countries; however, several of those schools require a 

minimum TOEFL iBT® score of 79 (of a possible 120). 

The same 79-point minimum is also a prerequisite for 

applying to any type of scholarship. 

   In this report, I will examine the TOEFL—success in 

which is virtually indispensable for overseas study in 

English-speaking countries—from multiple angles, and I 

will examine the construction and significance of a 

framework for offering the TOEFL iBT on campus. 

 

2.  About the TOEFL test 

2.1  TOEFL iBT and TOEFL ITP 

   In this section, I will provide a brief outline of the 

TOEFL and discuss its credibility and practicality. All 

over the world, 9,000 educational institutions in 130 

countries use the TOEFL as a selection criterion while 

accepting exchange students (Educational Testing 

Service, 2015). In fact, all English-speaking universities 

with which our university has established exchange 

agreements require submission of a TOEFL or IELTS 

score (International Student Affairs Division, 2015). 

Therefore, the TOEFL could be referred to as a necessary 

checkpoint for those wishing to study in the 

English-speaking world. Furthermore, given the 

TOEFL’s high adoption rate worldwide, a high score on 

this test is a readily acknowledged indicator of the test 

taker’s English proficiency.  

   The TOEFL is of two types: the TOEFL 

Internet-based test (iBT) and the TOEFL Institutional 

Testing Program (ITP). The former is the official TOEFL 

test, whereas the latter is designed for use by 

organizations that recycle previous TOEFL paper-based 

test (PBT) questions. At our university, it has been 

essential for first-year undergraduate students to attempt 

the TOEFL ITP almost every year since 2003. The 

Educational Testing Service (2013) has released a Score 

Comparison Table that enables the comparison of the two 

tests. However, TOEFL ITP results are not recognized as 
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official scores and cannot be used by those wishing to 

study abroad. 

   As for the test content, both are billed as “100% 

academically focused, measuring the kind of English 

used in academic settings (Educational Testing Service, 

2015).” However, the TOEFL iBT is a more 

comprehensive test as it “measures the ability to 

communicate by combining, or integrating, all four 

language skills, that is, listening, reading, speaking, and 

writing,” whereas the TOEFL PBT comprises only three 

parts, Listening, Structure and Written Expression, and 

Reading and does not test “productive skills” such as 

speaking or writing. 

   With regard to the reliability of the test, we can 

consider the standard error of measurement (SEM) as 

previously released by the ETS. The SEM represents the 

range of potential deviation from a test taker’s initial 

score if the same individual, while still possessing the 

same abilities as in the initial attempt, re-attempted the 

test; the smaller the standard error, the smaller the 

expected degree of change between testing instances, 

thereby indicating that the test is a more reliable 

assessment of actual ability.  

   The SEM of the TOEFL iBT (score range 0 to 120) is 

5.28. This indicates that a test taker who received a 

TOEFL iBT score of 70 could expect to attain a score of 

64.72 to 75.28 should he or she re-attempt the test before 

his or her abilities either improved or declined. In 

addition, the SEM of the TOEFL PBT (score range 310 

to 677) is 14. Compared to other tests offered previously 

such as the G-TELP (SEM 5.8, score range 0 to 100) and 

the TOEIC Bridge (SEM 8, score range 1 to 180), the 

TOEFL demonstrates a high degree of reliability. 

   Some people, however, avoid the TOEFL iBT on 

practical grounds; the TOEFL PBT has a ¥4,000 test fee 

and requires approximately 2 hours to complete, whereas 

the TOEFL iBT comes with a $230 (  ¥25,000) price tag, 

requires 4.5 hours, and is offered at only a few locations 

in Osaka Prefecture. Nonetheless, from a global 

perspective, given the iBT’s high adoption rate, high 

reliability, and wide official acceptance, there are clearly 

significant benefits to obtaining a high TOEFL iBT score. 

Thus, both tests should be used according to their 

intended functions and each test taker’s circumstances. 

 

2.2  Osaka University students’ English proficiency 

levels 

   The National Center Test for University Admissions 

introduced an English listening test in the 2006 academic 

year. The message behind this decision is clear, as stated 

in the center’s educational guidelines: if a student, along 

with vocabulary and grammar skills, does not also 

possess the ability to participate in the exchange of 

thoughts and information facilitated by spoken 

language—in other words, if the student is not 

fundamentally competent in communication—that 

student cannot study abroad. In addition, there has been a 

demand for considerable change in how 

English-language coursework is conducted in Japanese 

high schools. It is presumed that, owing to these changes, 

students preparing for university entrance examinations 

will adjust their study approaches and therefore more 

students entering our university will have a high degree 

of listening comprehension. 

   Against this backdrop, I examined the TOEFL PBT 

scores obtained by first-year undergraduate students at 

our university in six different years to determine the 

changes that have occurred after the establishment of the 

new National Center Test for University Admissions 

listening test. The results, shown in Table 1, indicate that 

students’ average scores have increased since 2003. 

However, since these fluctuations fall within an SEM of 

14, one cannot conclude that the listening skill or overall 

English proficiency of first-year undergraduate students 

has greatly improved.  

 

2.3  Conception of overseas study 

We also administered a survey questionnaire on overseas 

study to 91 first-year undergraduates in engineering- 

related departments in April 2015. The survey was  
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Table 1  

Changes in TOEFL ITP scores among first-year students 

at Osaka University 

Test date 
Average TOEFL ITP score 

Total score Listening Section 
score 

Sep. 2003 467.5 43.3 
July 2004 468.7 43.5 
July 2005 474.3 44.5 
July 2006 477.5 45.5 
Nov. 2012 479.7 47.0 
Nov. 2013 490.4 45.9 

(Source: Kimura & Mori, 2004–2014)      

 

conducted immediately after matriculation and therefore 

students provided the responses before they attempted 

the TOEFL. 

   Japanese “introversion” is said to have steadily 

intensified over the past decade, but when asked if they 

would like to study abroad, a surprising 57 respondents 

(62.6%) answered affirmatively. However, more than 

half of these respondents expressed interest only in 

short-term overseas study; only 28 of the 91 respondents 

(30.8%) were interested in the “long-term overseas study 

of roughly one year” recommended by the university and 

MEXT. 

   When those who did not want to study abroad were 

asked to provide reasons for the same, a significant 

majority of them (65.0%) selected “Because I am not 

confident in my language skills.” Respondents chose this 

answer more frequently than any other options, including 

financial reasons. The reasons frequently cited by 

introverted students, such as “I’ve never had any interest 

in studying abroad” or “I can’t see the value in it,” were 

not obstacles to this survey’s respondents. Furthermore, 

when asked about the kind of support they required for 

overseas study, the second most common answer was 

support in language study, after information for 

study-abroad preparation. Regarding the kind of 

information that respondents sought about overseas study, 

alongside “local security information,” 80.2% wanted to 

know “how high the required language level was at the 

host institution.” 

   About two months after responding to this 

questionnaire, the 91 students attempted the TOEFL ITP 

on campus. When surveyed again after the test, 82.4% 

answered that “the test was much harder than I 

imagined” or “I realized my English skills are not where 

they need to be”; the other 17.6% responded that “as 

expected, I couldn’t handle it.” In other words, a vast 

majority of the students had overestimated their English 

abilities. Incidentally, the average score obtained by 

these 91 students was 476 points, with the following 

section-wise breakdown: 44 in Listening, 49 in Structure 

and Written Expression, and 50 in Reading. Among all 

the first-year engineering students, only 2.1% scored 550 

points or more and only 0.3% scored 600 points or 

above. 

   These survey results and TOEFL scores suggest that 

apprehension about language abilities and lack of 

self-confidence are major impediments to pursuing 

overseas study. It is also apparent that university students 

should be made aware of their current English 

proficiency level soon after matriculation, or they will 

waste their time owing to an improper grasp of their 

skills and inability to set appropriate goals. By realizing 

that failure to earn a high score on the TOEFL would 

prevent them from being exchange students and that they 

would have to study English seriously and determinedly 

for the next couple of years to achieve their study-abroad 

goals could help students establish reasonable plans and 

pathways to achieve eventual TOEFL success. 

 

3.  Preparing a framework to offer the TOEFL iBT 

on campus 

   English ability, knowledge of a specialized field, 

motivation, and financial strength are indispensable to 

successful overseas study. Among these prerequisites, the 

English instructor’s primary responsibility is to develop 

students’ English skills so that they meet or exceed the 

host universities’ required levels (Takefuta, 2013; Yonaha 

& Takefuta, 2013). 
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   One of the complaints that I, as a university English 

instructor, frequently hear from my students is “Even if I 

want to take the TOEFL iBT, there aren’t many test sites, 

so it’s difficult to get a seat.” When I visited the official 

TOEFL website and searched for testing locations for a 

specific date, I found that the closest site available for 

Osaka residents was in Mie Prefecture, approximately 

130 km away, because the test sites in Osaka City were 

already full. Therefore, drawing on my dual role as both 

an English faculty member and an administrator of the 

computer rooms in the university’s Cybermedia Center, I 

reached out to other faculty members in fall 2014 and 

aimed to acquire the necessary budget to offer the 

TOEFL iBT on our campus. 

 

3.1  Benefits of offering the TOEFL iBT on campus 

   In March 2015, pursuant to the above-mentioned 

request, a budget was allocated to make the necessary 

adjustments that would allow students to attempt the 

TOEFL iBT—a global standard in English language 

assessment—in our computer rooms, in furtherance of 

the university’s goal to cultivate global human resources. 

As already noted, students have had to travel at least to 

Osaka City and, in worst-case scenarios, more than 100 

km to reach an available TOEFL iBT test center. In 

contrast, attempting the test at one’s own university, in a 

familiar building and classroom, is less stressful than a 

first-time visit to an unfamiliar test center, thus it is 

easier for students to focus on the test itself. Moreover, 

as a school-based test center, the university reserves the 

right to offer the official test exclusively to people 

affiliated with the university, which is another major 

benefit for our students. 

 

3.2  Obstacles to TOEFL iBT implementation 

   Although we acquired the budget to set up TOEFL 

iBT testing, some problems remained. Up until 2013, the 

university simply provided the testing area and ETS bore 

sole responsibility for test preparation and 

administration; however, the main challenge began when 

from 2014 onward all matters previously handled by 

ETS became the responsibility of the testing site. This 

change in test administration policy constituted a sharp 

increase in the university’s burden. Now it is essential to 

have ETS-trained test proctors on hand, manage several 

computer setup sessions prior to the test, and take 

responsibility for equipment troubleshooting. Those 

involved in the testing procedures had to seriously 

consider how best to structure the test’s administrative 

framework to handle these various responsibilities. 

   Second, as ETS did not release the number of people 

who have registered for the test in advance, it was 

difficult to estimate the number of test takers on each test 

day. Therefore, neither was it possible to predict the 

revenue generated by test takers nor could we know how 

many proctors should be assigned to the testing area until 

immediately prior to the test. 

 

3.3  Moving toward TOEFL iBT implementation: 

Establishing an administrative framework 

   Our university had previously functioned as a 

TOEFL iBT test center, but the computer room that had 

served as the test site upgraded to thin client computers 

in 2011. According to ETS regulations, the TOEFL iBT 

cannot be administered on computers with a 

network-booting OS, such as thin clients, so we had to 

withdraw as a testing site. Furthermore, as mentioned 

earlier, as of 2014 universities were responsible for all 

matters pertaining to test implementation and 

administration, including computer setup, periodic 

computer checks, and test site management. It appears 

that the majority of universities withdrew as test sites in 

response to these changes. The only national university 

corporation still serving as a test site was Hokkaido 

University, we therefore decided to learn from that 

university’s experience while we constructed our own 

administrative framework.  

   From our interviews with Hokkaido University staff, 

we learned that they believed it would be difficult for 

university faculty to handle both test implementation and 
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administration alone, so they entrusted this activity to the 

university consumer cooperative association and worked 

with the co-op and ETS on administrative issues. After 

some internal deliberation, we decided to organize our 

university’s framework similarly, based on the 

collaboration of three departments: the Graduate School 

of Language and Culture, School of Foreign Studies, and 

Cybermedia Center. These departments would issue 

instructions for test-day decisions, testing area 

arrangements, public relations, and administration, but 

the actual implementation and administration, including 

public relations, computer setup, and other related duties, 

would be entrusted to the co-op. 

 

3.4  Implementation of the first test 

   Although our university’s discussions with ETS 

began in April 2015, the administrative framework was 

established and the working partnership between the 

co-op and ETS was concluded only by mid-January 2016. 

The only day on which we could offer the TOEFL iBT, 

given our university’s entrance exam and spring vacation 

schedules, was February 28, leaving us an extremely 

slim time margin; we threw ourselves energetically into 

publicity. We publicized the test through the university 

website, the academic affairs information system’s 

bulletin board, campus television, the co-op’s e-mail 

newsletter, and each department’s faculty meetings. 

When I announced the details of the test in my English 

classes, students who wanted to study abroad showed an 

interest, but some obstacles still persisted, such as that 

the test date was fast approaching and that test takers 

were generally required to present a passport as 

identification. 

   As this was our first trial in entrusting 

implementation of the TOEFL iBT to the university 

co-op, we opened registration only to people affiliated 

with the university so as to reduce the risk of problems. 

Therefore, we were concerned about attracting a 

sufficient number of test takers, but within 

approximately two weeks, 12 people applied and 10 of 

them ultimately attempted the test. 

 

4.  Conclusion 

   As an English instructor at this university, which was 

selected to participate in MEXT’s “Top Global 

University Project” and which actively encourages 

students to study abroad, I have examined in this report 

the construction and implications of a framework 

allowing us to offer the TOEFL iBT—an almost 

universal requirement for overseas study—on campus. 

The development of this plan considered our first-year 

undergraduates’ TOEFL ITP scores, student survey 

results, and other factors. We found that the major 

impediments to overseas study were students’ general 

apprehension about their English abilities and their lack 

of self-confidence. Furthermore, we discovered the 

importance of making students aware of their actual 

current English proficiency level soon after matriculation 

so that they may set realistic goals and prepare 

effectively. 

   Given these results, as members of the university’s 

English faculty and administrators of the Cybermedia 

Center’s computer rooms, we made an internal budget 

request and were allocated a budget in March 2015. This 

enabled us to make the necessary preparations required 

to offer the TOEFL iBT in the university’s computer 

rooms, in furtherance of our global human resource 

development objectives. The first TOEFL iBT test was 

held on February 28, 2016, and although we had only 

two weeks to promote the opportunity, 10 people 

attempted the test on that date. Judging from the 

feedback of students interested in studying abroad who 

have spoken with me directly and have asserted that 

although they were unprepared to attempt the test 

immediately, they would definitely like to take it this 

summer or next year, it would appear that we have a 

considerable number of potential test takers on campus. 

Considering the above, if we offer the test in summer, 

when more people are said to attempt the TOEFL, and if 

we have a significantly longer time available for 
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promotion, we can expect to draw enough students to fill 

the available seats rapidly. Since our two computer 

rooms equipped to offer the TOEFL can accommodate 

approximately 90 test takers, the potential revenue from 

testing fees could be sufficient for the co-op tasked with 

test administration to achieve a profit. Furthermore, in 

the event of higher demand from our own students, we 

could choose, as we did this time, to offer registration 

only to people affiliated with the university. Doing so 

would further enhance the justification for the 

university’s effort to make its computer rooms available 

as testing sites. 

   Yonaha & Takefuta (2013) compared a group of 

students who had achieved a rather high degree of 

English proficiency (average TOEIC score of 838) to 

another group with an average TOEIC score of only 685, 

finding that the latter group was unable to gain much 

benefit from study abroad. Moreover, when the latter 

group returned home from their study abroad, their test 

scores did not show significant improvement; on the 

contrary, their scores were even lower than the former 

group’s average score. In other words, to make the most 

of a student’s exchange program experience, it is 

important (1) to establish the student’s English 

proficiency prior to planning for overseas study and (2) 

to solidify a sense of purpose regarding what the student 

intends to do and accomplish in the host nation. I believe 

that we English instructors must impress upon our 

students the desire to go overseas along with the 

importance of devoting a concerted effort to improving 

their English proficiency beforehand so that they can 

make the most of their overseas experience. This would 

represent an important step toward cultivating true global 

talent. 
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Using a PC, Projector, Textbook Scans and Internet in the EFL Classroom 
 

Eric Hail   

 

 

Are your students bored, unenthusiastic and 

unresponsive in your EFL class? Do some students seem 

to struggle to understand how to do the textbook tasks, 

discussions, and other activities in the classroom? 

Showing textbook scans, pictures, videos and other 

Internet content on a large screen while setting up an 

EFL activity can greatly enhance the student learning 

experience. Showing interesting content can increase the 

interest and excitement level of the students, and can aid 

in overcoming some common problems in the EFL 

classroom by waking them up and getting them on the 

correct task, and doing it correctly. Generally speaking, 

the lower English level students will get the most benefit 

from the visual part of the explanation/instruction. 

Therefore, I feel the lower the level of the students, the 

more class time and effort should be given to visual 

explanation and input. 

 

The practical methodology of using pictures in the 

ESL classroom 

 

If you aren’t familiar with the basic methodology of 

using pictures and textbook pictures to explain and 

introduce EFL activities, please read the teacher's manual 

for ideas. Most modern major-publisher ESL/EFL 

textbooks have very good and methodologically based 

explanations of how to do this. Basically, you get the 

students to look at pictures and ask them who, what, 

where questions to get them thinking about the topic 

before they engage in an activity.  

You don't need to have a CALL classroom to use 

pictures in your classroom. Please consider the following 

when requesting the minimal equipment for your 

classroom.  

 

Screen size, seating positions and corrective lenses 

 

When it comes to classroom monitors the most 

important thing to consider is how well all students and 

seating positions can see detail on the screen. Not 

surprisingly, when it comes to screen size, bigger is 

much better. A daylight visible projector and a large 

screen will be easier to see than a single 50-inch monitor. 

I prefer a projector for the larger screen size so much that 

I will carry one across campus if a classroom doesn’t 

have one.  

 

Spotting students without corrective lenses 

 

It is important to keep a lookout for students who 

need glasses or contacts but aren't wearing them. Sit them 

closer to the screen. They will remember to bring their 

glasses the next week if they are made to sit up front near 

the screen. Have students read something from the screen 

to check their vision as necessary.  

 

Computer 

 

Although I am a Mac user at home, I prefer a cheap 

Windows PC for classroom use for several reasons.  

Firstly, it is often less hassle to get Windows machines 

set up for, and connected to the various institutions’ 

networks.  In addition, the staff is generally more 

knowledgeable, practiced and proficient with Windows 

machines, making it easier to get help when needed.  

Finally, I prefer a cheap Windows notebook because this 

classroom machine gets a lot of wear and tear from being 

ported around, packed, unpacked, dropped, bumped, as 

well as being left in the classroom unattended.  

The Windows Photoview app is the best PC app for 

showing textbook scans because it has mouse point and 
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scroll to zoom which makes it the easiest to use. This app 

was discontinued in Windows 10 but can be recovered by 

intermediate level PC users.  

Setting up and connecting a PC or Mac to a 

particular classroom's Internet and AV systems can be 

tricky and frustrating even for a fairly geeky instructor. 

Don't be afraid to politely ask staff to help you set up 

your computer for the classroom AV and Internet system.  

You will often need to visit the IT office and sign up 

for Internet depending on the system and policies of the 

particular institution. Be sure to bring all the peripherals 

needed to connect to that particular classroom Internet 

and audiovisual system.  

Check the nearby administration offices if you find 

yourself without something you need to connect to the 

classroom AV system and Internet. They will usually 

have the more common loaner AV cables and peripherals. 

If you are a Mac user, be sure to bring your own Mac 

farkles (accessories) and peripherals! Most universities 

have loaner PCs available for instructors. Of course, it’s 

preferable to bring your own customized equipment with 

your settings and content ready to go.  

 

Scanner 

 

A large, full-sized office type scanner capable of 

doing A3 sized scans will be able to scan most EFL/ESL 

textbooks laid open two pages at a time. This will both 

save time in scanning and result in scans that appear 

exactly the same as what the students see in their 

textbooks. Ask the office staff if there is a large scanner 

you can use for this purpose. These scanners are very 

expensive new, but a very nice secondhand one can be 

bought from Yahoo Auction for around 20,000 yen.  

 

Classroom audio 

 

Having 4 or more speakers positioned in the front 

and rear of the classroom will ensure that all seating 

positions are getting a common volume and clarity. 

However, classrooms with only front speakers can 

suffice if the speakers are good.  

Using ITunes on a PC or Mac is the easiest and 

most efficient way to play textbook listening exercise 

audio. Having a small iPod with only your classroom 

audio content is excellent because you can keep all the 

CDs and files you would ever use in the classroom in 

your pencil case. This IPod also serves as a backup when 

your PC is not working properly. Be sure to carry a 

charger and cables! Be on the lookout for, and 

considerate of students with hearing impairment.  

 

Internet 

 

Be aware of the general classroom network 

conditions when planning lessons. A reliable and fast 

university Internet connection is extremely important. 

Slow Internet wastes class time and disrupts the class. 

Unfortunately, currently many universities in Japan could 

do much better with the Internet that makes it into the 

classrooms. Some institution's networks might restrict 

YouTube or other useful internet content usage. It is 

rather unfortunate that some intuitions cannot seem to 

recognize the importance of well AV- and Internet-

equipped classrooms in the university of today. 

 

Google Maps 

 

Being able to show a place on Google maps is an 

invaluable, almost infinite atlas at your fingertips in the 

classroom. Never miss an opportunity to show a place on 

the map with Google maps. Students tend to find this 

very interesting and listen intently when shown where in 

the world exactly a topic city or place is. There are also 

often nice accompanying images within an easy click of 

a Google maps screen. 
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Google Images 

 

How many words is a picture worth? Google images 

is also an indispensable tool in the EFL classroom, 

especially for instructors who can't draw well. These 

days Google has improved a lot in keeping the content 

that pops up on a search 'clean', 'family friendly', and 

therefore 'classroom friendly'. Regardless of this, just to 

be safe always make a habit of disconnecting the student 

view feed and preview what pops up on the teacher's 

monitor, before showing students the results of an images 

search to avoid embarrassment. 

 

YouTube 

 

YouTube is also a great resource in the classroom. 

Showing a short, but fun YouTube video can greatly 

increase the students' interest and excitement about a 

topic, and aid in generating enjoyable and enthusiastic 

conversation between student pairs and small groups. 

Again, preview any YouTube videos before showing 

them to the class. This will allow you to find the best 

videos on the topic as well as avoiding embarrassing or 

inappropriate videos.  

Slow university Internet network speeds can be 

more of an issue with streaming YouTube or other videos. 

Please test and keep in mind the speed and reliability of 

the classroom Internet you will be using when planning 

lessons with streaming video. Some institutions might 

restrict YouTube viewing on their networks, regrettably. 

 

Conclusion 

 

Using AV based audio and visual input can greatly 

increase the fun and excitement level in a topic among 

both the students and instructor when setting up activities 

and discussions in the ESL/EFL classroom. Don't be 

afraid to experiment and improve your classroom AV 

content and delivery. Using baby steps is a perfectly 

acceptable way to start using more AV input in your 

classroom! 



― 47 ―

JTA

CALL

 

CALL

ICT

 

CALL

 

CALL

 



― 48 ―

 
 

Nie Jing  Graduate School of Language and Culture  
Studies in Language and Culture  

 

 
  

Started from 2016 April until July, I have been 

worked as a Teaching Assistant with Associate Professor 

Miyamoto and Takafuta. Separately, for their classes: 

English Reading and Practical English. Both English 

Reading and Practical English created for undergraduate 

level students. 

Especially, Professor Miyamoto’s English Reading 

focuses on training students’ English reading skill in 

device aspectes. For instance, in class, reading materials 

include sociology, humanity, and natural science, etc. 

Moreover, Professor Takafuta’s Practical English 

focuses on TOEL and TOEIC test skill, which training 

student’s grammar, vocabulary, and other exam writing 

skills. In the aspect of in-class teaching method, both 

classes introduce information technology and computer 

into class but different.  

In order to help first-year student’s volume of 

vocabulary, and practising in class exercises. Students 

are required to preview the article by themselves. Back 

in class, Professor Miyamoto would arrange word by 

word translation test, in class writing, and in-class 

speaking test. Beside these test, in order to training 

students’ reading skill, Professor Miyamoto would catch 

the keyword first, by using the keyword explain the topic 

of articles. In class, the teacher will share extra reading 

materials through the online share documents for 

students to download. At the end of the semester, 

students are required to use a computer in class reading 

material for a three minutes presentation. Therefore, for 

English Reading class, computer technology is an 

associate tool for in-class teaching. Different from 

English Reading class, Practical English class requires 

more self-motivation. Therefore, by using a computer in 

class helps increase the interest in learning.  

Practical English class also is created for the 

first-year student, especially the student who turns 

attempt TOEFL and TOEIC exam or studying abroad. 

However, it is more like an independent class study. 

Therefore, by introduces English-speaking country’s 

cultural background, humanity, and other mentality for 

building up students’ interest and knowledge. After 

student setting up study goal for themselves, they start 

using the computer program provide by class to learn.  

Learning from the class, at the beginning of the 

semester, many students do not know how to use the 

program, usually, after three to four weeks they would 

get used to the program and start enjoying the class. 

Teacher in class would share many interesting materials 

online as a main portion of the class. By watching videos, 

reading local newspaper articles, playing English games, 

and other exam questions, in class, the teacher usually 

creates exam questions. By seeing the result of the exams 

online, teacher follow up students’ learning process 

easily, the therefore teacher also learn how to have 

students to improve. Therefore, in Practical English class, 

computer technology is not only a teaching tool for 

teachers but also a learning tool for students.  

As a Teaching Assistant, not only in the aspect of 

manage class, but also I learnt how to use a computer 

and other technology to teach. In order to help me to 

understand the whole teaching process in class and be 

prepare to be a teacher in the future, Professor Miyamoto 

and Takafuku’s class both show me the different aspect 

of using computer meanwhile show me a bigger picture 

of the relationship between teaching and learning.  
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I have used CLE for nearly two years and I feel it is quite convenient. For example, I can review the sources that 

teacher shows us at class, which makes me have a deeper understanding of the courses. Otherwise, doing some 

online-homework makes me feel relaxed because some parts of film and music are available when I do my assignment. 

Thus, I hope more and more teachers and professors could make a good use of the CLE. 

    LEI Yinong   

 

I take the translation class in Cybermedia Center. Thanks to the advanced and useful facilities, during the class we 

can have a look at both the monitor screen and our own screen which show the different images at the same time. And 

after the class, we can submit our translation projects by CLE instead of the traditional writing style or Email. Besides, 

we can share our ideas with classmates and get information through the discussion boards. 

What’s more, there are some very useful dictionary programs among English, Japanese, Chinese and other foreign 

languages installed on the computers for student users, so that the students will be able to look up the words 

immediately to catch up the class. And we can also use the printers to get the materials we want without delay. 

In a word, Cybermedia Center CALL classroom is not just a convenient and advanced computer room, but also a 

wonderful and comfortable studying room. 

Zhao Yang    

 

I have used the CALL classroom to participate in the Japanese-English Translation Practicum course for Master’s 

Students in the Graduate School of Language and Culture. Thanks to the CALL facilities and the CLE online system, 

students of this course are able to download texts, find translation resources and submit assignments online, follow the 

teacher’s instructions on a center monitor, and collaborate with other students on an online forum. I think that the CALL 

facilities increase students’ productivity and learning potential in this course, and they are also environmentally-friendly 

in that they make paper handouts redundant. One flaw of the CALL classroom is that the design of the classroom and 

sheer number of computers make it difficult for students to see the teacher. In spite of this, however, I have found the 

CALL facilities to be very useful for this course, and I hope that more courses make use of them in the future. 

Miles Neale   
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Windows 8.1  78  
Windows 8.1  66  
Windows 8.1  45  

 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

Windows 7  60  
Windows 7  60  
Windows 7  35  
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Windows 7  19  
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UP

5

UP

Windows 7
Windows 7 25
Windows 10

Windows 7 68

EV

CALL

EV
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CINAHL Plus 
CiNii Articles 
EconLit 
ERIC 
Index to Legal Periodicals & Books 
Journal Citation Reports 
MEDLINE 
MLA International Bibliography 

New Palgrave Dictionary of Economics 
PsycINFO 
Reaxys 
SciFinder 
SCOPUS 
SocINDEX with Full Text 
Web of Science 

Web  
 

 
http://www.library.osaka-u.ac.jp/dblist.php 

db-inq@library.osaka-u.ac.jp

Microsoft Office (Word Excel PowerPoint Access)
ID

B 3    28
4    13

 1    9  
1    12

LAN
ID

A 4 5  
B 2 3  
C 2  

2 4  
1 2

http://www.cmc.osaka-u.ac.jp/dlib/infomation_sockets/index.html 

http://www.cmc.osaka-u.ac.jp/dlib/index.html
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1 

http://www.oict.osaka-u.ac.jp/securitypolicy  
2 

http://www.cmc.osaka-u.ac.jp/edu/guideline/guideline.php  
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